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Anomauisa. B pooomi oocnioxceno peanizayiro Llineu 4 (Axicna oceima) ma 16 (Mup i cnpageonusicms)
Llineti cmanoeo po3sumky, a came, 8UABIAE POlb 3AKIA0I8 UWOLI OCBIMU Y npoyecax nobyoosu mupy nio
yac aKMueHux BOEHHUX Ol HA OCHOBI YKpaincbkoco 0docgidy 2022-2025 poxis. Binvwicms icuyrouux
meopemuyHUx Mooenell 30cepeoHceti Ha NOCMKOHPDIIKMHOMY 8i0HO81eHHI, MOOI AK NUMAHHS (DYHKYIOHYBAHHS
VHIBepcumemie nio0 uaAc AaKMueHUX OOUoBUX Ol 3ATUULAEMbCSA He0OCmamHbo eusuenum. Poboma
npeocmasiie mpugazny mooeib Gnpo8adNHCeHHs MUPoOYOIGHUYMEA, AKA 8PAXOBYE KYIbMYPHO-ICIMOPUYHUL,
NONMUYHUL MA 2YMAHICMUYHUL 8UMIpU OistibHocmi yHigepcumemis. Ocobausy yeacy npuoiieno nomeHyiany
MeOUHHOI oceimu K iHCmpymenmy no0yo0osu Mupy uepes n’smb Mexanizmié 83aemoolii 0OXOPOHU 300P08 s
ma Mupomeopuux npoyecis. YKpaincoKuil 00c8i0 0eMOHCMPYE MONCIUBICIL 0OHOUACHOI NIOMPUMKU 6CIX
MPbOX BUMIPIE MUPOOYOIGHUYMEA HABIMb 8 YMOBAX AKMUBHO20 KOH@IIKMY, WO 8IOPI3HAE Y0 CUMYayiro 6i0
paHiue 00CiOAHCEHUX NOCMKOHPDIIKMHUX 6unaokie. Modens nepedbauae nocmynogy inmepayiio eiemenmie
no6y0o8u mMupy 8 OC8ImHIl npoyec, NOYUHANYU 3 Nepiody AKMusHux OOU0BUX Oill, 3aMICMb OYIKYBAHHS
HACMAauHs 8IOHOCHOI cmabinbnocmi. JoCniodHceHHs 00IPYHMOBYE HeOOXIOHICMb NepeoCMUCTeHHST 4aCOB8UX
PAMOK 8NPOBAONCEHHS MUPOOYOIBHUYMBA MA BUSHAUAE HOMUPU KIAIOUO8I KOMNEMEeHMHOCMI, AKI Maromb
PO36U8aMU BUNYCKHUKU YHIGEPCUMEMIE He3ANEHCHO 8i0 cnemaﬂwaml Hpakmulme 3HAYEHHs MOOei NonA2ae
Y MONCIUBOCHIT mpaucgbopmab;zz Mpasmamudno2o 00ceiody GiliHU Yy cmpameziuny nepegazy Ojisl YKPaiHCbKoi
cucmemuy UULOI OC8IMU HA MIHCHAPOOHOMY DIGHI.

Kniouosi cnoea: nobyoosa mupy, suwa oceima, akmuHull KOHQIIKM, MeOUuyHa 0c8ima, YKpaiHCbKull
00C6i0, BOEHHUI CMAH, MPUPA3HA MOOETb, KOMNEMEHMHOCMI MUPOMBOPEHHSL.

PEACEBUILDING IN THE IMPLEMENTATION OF SUSTAINABLE
DEVELOPMENT GOALS: THE ROLE OF HIGHER EDUCATION INSTITUTIONS
FOR COUNTRIES IN ACTIVE CONFLICT

Abstract. This paper examines the role of higher education institutions in peacebuilding processes
during active military conflict, drawing on Ukrainian experience from 2022-2025. Most existing theoretical
models focus on post-conflict reconstruction, while the question of how universities function during active
hostilities remains underexplored. The work presents a three-phase model for implementing peacebuilding
that encompasses cultural-historical, political, and humanistic dimensions of university activities. Particular
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emphasis is placed on the potential of medical education as a peacebuilding tool through five mechanisms linking
healthcare and peace processes. The Ukrainian experience demonstrates the possibility of simultaneously
supporting all three dimensions of peacebuilding even under active conflict conditions, distinguishing this
situation from previously studied post-conflict cases. The model proposes gradual integration of peacebuilding
elements into educational processes beginning during active combat operations, rather than waiting for
relative stability. The study justifies the need to rethink timeframes for peacebuilding implementation and
identifies four key competencies that university graduates should develop regardless of specialization. The
practical significance of the model lies in its potential to transform the traumatic experience of war into a
strategic advantage for the Ukrainian higher education system at the international level.

Keywords: peacebuilding, higher education, active conflict, medical education, Ukrainian experience,
martial law, three-phase model, peacebuilding competencies.

Formulation of the problem. The implementation of the Sustainable Development Goals involves
the formation of a collective consciousness, which is based not only on knowledge and skills, but also
on a worldview of the basic needs of humanity, which can be realized only under conditions of peaceful
coexistence. Therefore, the implementation of 4 and 16 Sustainable Development Goals involves the
integration of peacebuilding into educational policy, and not only at the level of educational programs, but also
in general - a holistic educational policy, which involves influencing all levels of worldview in the process of
training specialists with higher education. Let us consider how the management of educational policy affects
the implementation of the SDGs, in particular, in conditions of aggravation of national and international
conflicts and military actions. The SDG implementation system involves taking into account not only national
characteristics, but also the latest challenges, which should update the forms and methods of managing the
sustainable development of individual regions and communities.

Today’s world is characterised by the high frequency and scale of armed conflicts. According to the
Uppsala Conflict Data Program, in 2024 there were more than 50 armed conflicts of varying levels and
intensity. These conflicts, of course, have a direct impact on millions of people and destroy social infrastructure,
including the education system. In this context, the question of the role of higher education institutions in
peacebuilding processes takes on particular significance and relevance [1]. Historically, the idea of peace as a
fundamental condition for social development has been one of the fundamental principles of human existence.
Educational institutions, particularly universities, have always played a special role in shaping a culture of
peace, being the bearers of centuries-old traditions, political visions of development and humanistic values.
However, most existing concepts of peacebuilding in education focus on post-conflict recovery. Therefore, the
question remains open: how should the higher education system function during active military operations?

Classic theoretical models, such as Bush and Saltarelli’s (2000) concept of the ‘Three Faces of Education,’
which describes how education can support, hinder, or reveal conflict, were developed primarily on the basis
of an analysis of the post-conflict situations in Afghanistan and Somalia [3]. At the same time, Lederach’s
approach to peacebuilding [10], which involves multi-level, long-term actions, is also focused on situations of
relative conflict stabilisation. Some recent studies of peacebuilding in higher education institutions [9] focus
on societies that have already experienced conflict.

An analysis of THE Impact Rankings 2024-2025 on peacebuilding found that among 1,086 universities
from 113 countries, the leading positions are held by institutions from relatively stable regions - Universiti Sains
Malaysia [29], Queen’s University (Canada) [15] and Australian National University [2]. These universities
demonstrate exemplary performance in peace studies, government consulting and the protection of academic
freedoms, but none of them operate in conditions of active armed conflict on their own territory.

Russia’s full-scale war against Ukraine, which began on 24 February 2022, has created new challenges
for the higher education system. According to the Ministry of Education and Science of Ukraine [22, 23], from
2022 till 2025, 63 higher education institutions had were damaged or were completely destroyed, accounting
for 20% of all Ukrainian higher education institutions (HEISs).

Over 665,000 students (16% of the total) were relocated within the country or leave abroad. Approximately
25,000 educators (6%) were evacuated from occupied or frontline territories.

Studies by ReliefWeb [17] and CEDOS [4] note not only material losses, but also the significant
psychological impact of the war on the academic community. According to a survey conducted among
Ukrainian students, teachers and employees of higher education institutions who remained in the country,
97.8% of respondents reported a deterioration in their psychological and emotional state, 84.3% experienced
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symptoms of depression, 86.7% felt exhausted, and 84.4% feel nervousness [13, 32]. These indicators point
to widespread psychological trauma, which requires specialised approaches in the future development of
peacebuilding programmes. At the same time, Ukrainian universities are demonstrating an exceptional level
of adaptability. Despite active hostilities, the higher education system has already conducted four admission
campaigns (2022, 2023, 2024 and 2025), ensured the transition to distance and hybrid learning formats, and
currently organised face-to-face learning in some higher education institutions with the provision of a safe
educational environment, established international partnerships to support academic mobility, and created
a network of examination centres in 46 cities in 26 countries for 23,098 graduates who took the National
Multisubject Test abroad [6].

The potential of medical education as a tool for peacebuilding deserves special attention -- an aspect that
traditionally remains on the ‘periphery’ of research in this field. The concept of ‘Health as a Bridge for Peace’,
developed by the World Health Organisation, demonstrates the potential of the health sector in peacebuilding
processes [30, 31]. MacQueen & Santa-Barbara [11] identified five mechanisms through which health care can
contribute to peace in their study.

At the same time, medical professionals have unique advantages for implementing peacebuilding in
routine practice: they enjoy the highest level of trust among the population of all professions, have access
to the highest levels of power, are united by international professional networks, and can act from a neutral
position, since health is a universal value that can unite hostile countries. Historical examples confirm this
potential. For example, the International Physicians for the Prevention of Nuclear War (IPPNW) played a key
role in the Reagan-Gorbachev dialogue [7].

The Ukrainian experience is particularly valuable in this context. Ukrainian medical personnel provide
assistance under hostile air attacks, which creates an opportunity to develop real-time conflict medicine
protocols. The phenomenon of displaced Ukrainian higher education institutions deserves separate research
interest. Dozens of universities from Donetsk, Luhansk, Kherson regions and other occupied or frontline
territories were forced to evacuate and resume operations in new locations. It is noteworthy that of the dozens
of displaced HEIs, only a few have managed to retain their identity, student base and academic reputation in
a competitive environment. This ‘natural selection’ has revealed the institutions with the highest adaptability
and creativity -- precisely the qualities that are critical for peacebuilding. The experience of these universities
-- from decision-making mechanisms in extreme conditions to strategles for attracting students and supportlng
teachers -- demonstrates how educational institutions can not only survive but also transform during crises.

The purposes of the article. The objective of the research is to identify and substantiate the forms and
methods of implementing peacebuilding management in higher education institutions operating in conditions
of active military conflict.

The research methods include systematic analysis, generalisation and systematisation, and scientific
reflection on normative sources. The study combines a review of bibliographic sources with the development
of theoretical foundations for interdisciplinary educational and organisational interactions in peacebuilding.
This approach allows to set up goals through the systematisation of current scientific knowledge and the
integration of interdisciplinary perspectives.

The time frame of the study covers the period from 2000 (publication of the classic work by MacQueen
& Santa-Barbara [11] on ‘Health as a Bridge to Peace’) to the beginning of 2025, with a focus on publications
from 2022-2025 that analyse the impact of the full-scale war in Ukraine on the higher education system.

The study does not include primary data collection (interviews, surveys, ethnographic observations),
as ethical considerations and practical constraints make it difficult to conduct such collection in conditions of
active conflict with psychologically traumatised respondents.

The main material presentation. The implementation of the SDGs in the field of education and
peacebuilding is inextricably linked to the implementation of the ideas of basic peaceful coexistence of
communities and non-conflict or constructive resolution (resolution) of contradictions in the educational
process and educational management.

Before discussing the results in detail, let us note that we must distinguish between the peace process
and the process of coercion to peace. The peace process takes place before the start of military or paramilitary
activities by one of the parties. Coercion to peace takes place after the actual start of the war. Peacemaking
is a continuous process that takes various forms, all of which are united by the common goal of building
a sustainable peaceful state for all communities and states. Education for peacebuilding is a system and
technology that shapes a humanistic worldview and competencies related to understanding the value and
efficacy of peaceful resolution of conflicts or conditions that may lead to conflicts.
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The main idea of peacebuilding in higher education is not to create separate departments on this topic,
but to implement ideas/concepts/strategic principles across all activities, namely the provision of educational
services, research, civic activities and media communications.

A systematic analysis of international experience and theoretical approaches to peacebuilding in
education has revealed a complex picture, where existing data are insufficient for their application during
periods of active conflict. Most studies focus on post-war reconstruction, when society begins the process
of reconciliation. The functioning of universities during the active phase of hostilities and the definition of
strategic principles for the development of higher education institutions during the post-war recovery period
remain open questions. In other words, how can we prepare for peace when the war is still ongoing? Until
recently, these questions remained unanswered, and this is where Ukraine’s experience is important.

The theoretical part of our model is based on a rethinking of the classic concept of the ‘Three Faces of
Education,” which Bush and Saltarelli developed in the early 2000s while analysing the post-conflict societies
of Afghanistan and Somalia [3]. They showed how education can either sustain conflict through historical
narratives of hatred or prevent conflict through critical rethinking. This is exactly what Russia demonstrated
before and during the war, when biased attitudes towards the other side of the conflict were formed through
historical manipulation. Kester and his colleagues [9] later proposed a more detailed approach, identifying
three dimensions that must be present simultaneously.

The cultural-historical dimension concerns the role of universities as institutions of memory and
conduits of dialogue. Universities can do what politicians cannot: preserve and analyse experiences of peaceful
coexistence, which are usually lost in the maelstrom of conflict narratives. They are capable of developing
intercultural programmes that foster not superficial ‘tolerance’ but a genuine understanding of the historical,
social and economic causes of conflicts.

The political dimension justifies the special political status of universities, which is not limited to
sufficient trust to advise governments. THE Impact Rankings research [18, 19] shows that leading universities
in the field of peacebuilding are actively involved in government consultations. Universities can conduct
independent research on the effectiveness of justice, document war crimes, and propose mechanisms for
restoring justice. They form the evidence base on which future court proceedings and political decisions will
be built.

The humanistic dimension concerns the ethical compass of universities. Higher education institutions
should model the principles of fairness, transparency and accountability in their own management, setting an
example for society. As centres of critical thinking, they can investigate the mechanisms of corruption and
propose strategies to overcome it. Universities should not be passive, but should actively engage with local
communities, businesses and civil society.

The Ukrainian situation is precisely about the need to support all three dimensions simultaneously
during active conflict. Most of the conflict cases studied concerned post-conflict situations, where universities
can focus on recovery once relative stability has been achieved. Ukrainian higher education institutions must
preserve their educational mission and vision under heavy shelling, document war crimes for future historical
memory, support Ukrainian identity, and at the same time prepare for complex reconciliation processes. They
must provide expertise on current political decisions under martial law, defend academic freedoms when
human rights are restricted, and balance patriotic positions with academic objectivity. And all this while
working with a psychologically traumatised community, maintaining a focus on universal human values in a
situation where the natural reaction is to dehumanise the aggressor.

An analysis of international experience has identified four key competencies that university graduates
should develop, regardless of their specialisation. These are not separate disciplines, but rather cross-cutting
elements of educational programmes --- something that should permeate various courses rather than exist in
isolation. The first competency is understanding the nature and dynamics of conflicts. This is not just about
theoretical knowledge of different approaches to conflicts, but about the practical ability to analyse conflicts by
level, identify root causes as opposed to triggers, and identify the parties involved in conflicts, including their
partners and interests. Another important component is the ability to see conflict not as an anomaly, but as a
natural social process, understanding that peaceful resolution is possible and is a better alternative to violence.
The second competency concerns practical skills, namely active listening, managing emotions in dialogue,
creating a safe space for conversation, and balancing power between the parties. But again, competencies
alone are not enough without a belief in the possibility of dialogue even in the most difficult situations, without
genuine neutrality and empathy for all parties to the conflict. The third competency is intercultural interaction.
The ability to work effectively with people of different cultures, ethnicities, and religions requires not only
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knowledge of cultural differences in communication and conflict resolution, but also cultural sensitivity, the
ability to adapt one’s own communication style, and critical self-reflection on one’s own biases. It is openness
to diversity without ethnocentrism, recognition of the equal value of all cultures. The fourth competence is
systems thinking, the ability to see complex interrelationships and work with the root causes of conflicts.
It is the ability to build cause-and-effect relationships, predict consequences, and use a holistic approach to
problems. It is also the rejection of simplistic, linear explanations and tolerance for complexity and uncertainty.

Medical education is a unique but historically underappreciated tool for peacebuilding. Health is one of
those rare values that unites conflicts---all sides need medical care equally. History knows numerous examples
of ‘days of silence’ for vaccination, when warring parties agreed to a ceasefire for the sake of children. Medical
professionals have special moral authorlty They enjoy the highest level of public trust, have access to the
highest levels of government, and are united by international professional networks.

The classic work by MacQueen and Santa Barbara [11] identified five mechanisms through which
healthcare can contribute to peacebuilding. The first mechanism is medical diplomacy, the use of health as
a goal for conflict management. This can include negotiations on access to medical care in conflict zones,
‘medical truces,” and joint vaccination campaigns. Medical education can train professionals to use this
potential through courses in medical diplomacy and international humanitarian law [12].

The second mechanism is building solidarity by supporting local health workers. International aid
that strengthens local health systems rather than replacing them creates an environment of trust. In medical
education, this means exchange programmes between universities from different regions of conflict and joint
training courses. The WHO programme in Bosnia [30] has shown that joint training of medical staff from
different ethnic groups can significantly reduce prejudice.

The third mechanism concerns strengthening social ties through the universality of medical care. When
medical care is provided to everyone, regardless of ethnicity or political views, it demonstrates the possibility
of coexistence around shared values. Medical education should shape the principle of non-discrimination,
which stems from the Geneva Conventions --- providing assistance even to the enemy.

The fourth mechanism is public events at which medical professionals use their moral authority to
speak out against war. The fifth mechanism is limiting the destructiveness of war by documenting its impact
on health. Medical professionals can provide evidence that will influence political decisions to limit military
action.

At the same time, the question of conflict medicine as a separate specialisation arises. Research by
Jamil and colleagues [8] argues that modern medical education has many shortcomings, including a lack
or sharp decline in the quality of practical skills, limited knowledge of conflict epidemiology, and others.
Conflict medicine is defined as the preparation, planning, response and restoration of social life throughout
the entire conflict cycle. This should include military pathology, injuries from biochemical weapons, military
surgical skills and the psychology of conflict. It is critically important that conflict medicine not only prepares
specialists to work in war, but also fosters an understanding of why and how conflict can be prevented.

The application of peacebuilding theory in medical education appears particularly promising. The training
of medical personnel is a good example of this --- the common goal of providing medical care and supporting
patient health is clear, and cooperation directly with doctors and teachers is well structured through clinical
rotations and team simulations. A study in South Sudan [16] showed that first aid training for participants from
different ethnic groups led to a significant reduction in regional prejudices and the formation of cross-ethnic
ties that continued even after the programme ended.

Thus, based on a synthesis of all the theoretical approaches considered and Ukrainian experience, we
have developed a three-phase model for implementing peacebuilding. The model is not linear -- elements
of different phases can coexist, especially in countries with regional differences in security levels. The key
innovation lies in identifying the possibility and necessity of starting peacebuilding during active conflict.

Thus, the first phase - preserving education - is what Ukrainian universities are currently going through.
The main goal is to maintain the educational mission during active hostilities while preparing for the future
educational process. This means ensuring the continuity of education through online and hybrid formats,
maintaining academic standards despite extreme conditions, and conducting admission campaigns. But it also
means systematically recording innovative pedagogical approaches, documenting organisational decisions,
collecting data on psychological impact, and creating archives of oral war stories. A critically important
innovation in this phase is the start of integrating elements of peacebuilding right now. However, this does not
mean developing full-fledged peacebuilding programmes, but rather integrating them into existing syllabuses.
That is, adding meaningful elements about the value of peace and international humanitarian law to the
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descriptions of existing courses. It could also be the introduction of elective courses in conflict medicine and
intercultural communication. Gradually, mandatory components may appear, especially in the social sciences
and psychology. Medical education in this phase focuses on the development of conflict medicine programmes
and relevant training courses.

The second phase is transitional recovery, which will occur in the post-conflict period and will last
approximately five to ten years. This is a time of transformation of educational programmes to prepare society
for full reconciliation. The key indicator of this phase is the integration of 25% of peace-related content into all
educational programmes. This does not mean separate courses, but rather integration into existing disciplines
- for engineering, this could be infrastructure reconstruction; for economics, the economics of peace and
reconstruction; for psychology, the treatment of post-traumatic disorders and the provision of psychological
support. A critical factor for the success of this phase is the balance between international support and Ukraine’s
development/reconstruction plan. Post-war reconstruction of universities carries the risk of ‘colonisation’ by
international organisations providing material support. However, Ukrainian universities must remain in charge,
using international support as a resource without relinquishing control, which in turn requires considerable
diplomatic skills and a clear vision of their own identity.

The third phase is the full implementation of peacebuilding, which is a long-term vision starting after
2030 (assuming that peace has already been achieved by that time). By this time, Ukrainian universities
should occupy a central position in the world in the field of peacebuilding, integrate their own experience
into other conflict regions, and occupy leading positions in international rankings [14, 18, 19, 20]. This is an
ambitious goal, but it is entirely achievable if we start preparing now. In terms of scientific achievements, the
first step should be to create multidisciplinary centres at leading Ukrainian universities with a focus on active
peacebuilding during conflict, partnerships with the Kroc Institute [25, 26, 27], Uppsala Peace Research, and
other leading centres. Publications in high-ranking journals, the organisation of international conferences in
Ukraine, and the creation of a Ukrainian school of peacebuilding. Long-term impact studies will monitor the
success of integrating peacebuilding with the acquired competencies and measure this impact in terms of the
level of conflict in society.

The idea of the Ukrainian vector of peacebuilding in higher education is to implement post-conflict
interaction practices into the educational process, identify potential conflict ‘points’ and ‘planes,” such as
historical memory, interpretation of narratives, economic cooperation with neighbours, overcoming entrenched
or vulnerable interactions around political positions during conflict, etc. For Ukraine, peacebuilding is not
only a condition for the implementation of national security principles, but also for protecting society from the
traumatic perception of other communities and the internal search for ‘enemies’.

The theoretical justification, based on proven mechanisms and consistency with Ukrainian experience,
gives this model high validity. This model is not a static construct, but a living system that must adapt to
changes, new knowledge, and feedback.

Promoting ideas of peace as a basic condition for social development is one of the cornerstones of
human existence. Educational institutions, particularly higher education institutions, can implement this in
their own activities as:

- atrend and cultural tradition based on centuries of human history;

- as a political vision for development and as measures to support peaceful resolution of conflicts and
disputes;

- as a humanistic vision for the development of higher education institutions and philanthropy.

Thus, the role of universities in ensuring peacebuilding is:

- education, educational services, educational programmes aimed at acquiring peacebuilding
competencies and resolving conflicts peacefully;

- inclusion of elements of justification of the value of peace and peaceful conflict resolution as elements
in a wide range of educational programmes;

- forming a universal humanistic vision in students (basic human values and their reflection/realisation);

- functions of universities: discussion platforms for conflict resolution and understanding, training
leaders in conflict resolution and helping them acquire a strategic vision of peacebuilding;

- potential of universities: scientific research, political discussion platforms, short-term programmes,
involvement of politicians and ‘opinion leaders’ (people who are listened to by broad sections of society,
currently including well-known political analysts, bloggers, journalists, etc.). This is the potential for shaping
a strategy for peaceful coexistence between communities;

- capabilities for realising the potential of universities: institutional, political, creative, financial, etc.
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The practical integration of the model is multidimensional. For Ukraine, it is an opportunity to transform
the war and its consequences into a strategic advantage. A country that has survived a full-scale war in the 21st
century will have unique experience that no Western university can offer. Therefore, experience, even painful
experience, is valuable, especially if it is properly understood. By the 2030s, Ukraine may well become a place
where people from other conflict regions of the world can go to study peacebuilding [21, 24].

For the international community, the model offers new tools to support education systems in conflict
zones. Programmes such as MSCA4Ukraine [5] are important, but they are mainly focused on individual
support for researchers. Our model shows that institutional programmes are also needed to help universities
as organisations adapt to the new reality, integrate elements of peacebuilding, and prepare for the post-war
period. This requires a different type of funding: long-term investment in transformation [28, 32].

The challenges of implementing peacebuilding are, of course, enormous. The most obvious one
is the psychological trauma suffered by the academic community. The political sensitivity of the topic of
peacebuilding during active aggression is another serious challenge, and resource constraints are obvious (the
war economy leaves little ability for educational innovation), but as the experience of displaced universities
shows, constraints sometimes stimulate creativity. Cultural resistance should not be underestimated either. In
a traumatised society, the natural reaction is to dehumanise the aggressor, seek revenge, and refuse to hear
about ‘tolerance’ or ‘dialogue.’ This is understandable - emotions need to be validated, not denied. But that
is precisely why it is important that peacebuilding in our model does not mean forgetting or forgiving. It is
strategic preparation for the moment when society is ready to move on. It is also the creation of tools that
will come in handy when anger transforms into the need to rebuild lives. The question of implementing the
model in other countries deserves separate attention. To what extent is the ‘Ukrainian model’ applicable to
Syria, Myanmar, Yemen, and other active conflicts? Of course, adaptation is necessary - cultural, political,
and historical contexts are all different. However, in our opinion, the basic principles are universal: the need
to support three dimensions simultaneously, the importance of awareness, the potential of medical education,
and the value of gradual integration instead of waiting for the ‘right or necessary moment.” Future research
will show which elements of the model are context-specific and which are truly universal.

What quantitative indicators can be used to assess the level of peacebuilding in higher education
institutions:

- the number of educational programmes that take into account the ideas of unquestionable humanism
and peace;

- the number of educational programmes related to security issues;

- the number of educational programmes related to diplomacy and the formation of stable international
relations and good neighbourliness;

- the number of events related to international relations and security;

- the number of events related to humanism and universal human values;

- number of scientific studies, amount of funding involved, involvement of international participants in
each project related to international relations, security and conflict studies;

- youth initiatives, events, internships, academic exchanges on a wide range of issues of international
cooperation and mutual understanding of interests;

- media activities of universities: number of targeted media mentions and targeted materials on
supporting peace initiatives and peaceful conflict resolution.

There are already some quite successful cases among these indicators, in particular:

- educational programmes aimed at overcoming conflicts in non-core educational programmes and
faculties (for example, the Faculty of Natural Sciences at NaUKMA has a series of lectures and seminars on
preventing and overcoming environmental conflicts);

- case study on the humanisation of education at the Bogomolets National Medical University.

Conclusions. The SDGs can and should be integrated into the management of the settlement policy, and
this integration should be based on modern systems of sustainable management, which ensure the effective
implementation of peacebuilding throughout the entire system of educational interactions, in particular, in
higher education institutions. Modern peacebuilding is a guarantee not only of the prevention of wars, but also
of forceful methods of conflict resolution, which corresponds to Goal 16.

Goal 4 of the Sustainable Development provides not only access to educational services, but also the
content of these services, therefore the quality of education is inextricably linked with peacebuilding as a
component of the management of the educational process and the integration of the humanistic component
into all educational programs and services. The implementation of Goal 4 in the field of economics and
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sustainable development management involves the formation of peacebuilding consciousness of consumers
of educational services

- The proposed three-phase model of peacebuilding in universities demonstrates that preparations for
post-war reconstruction must begin during the war.

- Itis time for a thorough rethinking of the time frames for peacebuilding and the integration of elements of
medical education into other forms of natural and humanities education as a key tool through five mechanisms
of health-peace and the concept of conflict medicine.

- Future research should focus on evaluating the effectiveness of the model, comparing its applicability
to regions of Ukraine that are experiencing intense military action, and studying the phenomenon of displaced
universities’ resilience in greater depth.

- The Ukrainian experience with universities that are changing not only their location but also their
educational process due to hostilities shows that education remains an investment in the future, an investment
in the sustainable development of society.
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